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. The focus of this‘text %? on ;everal kinds of skills §oung com;oders o
néed to becbme Qzaftsmén:, the inberpersohal skillslqéEBed;fo} establishing
apétopriate authgt-reader gelationships and the ideational skills needed

for making pbints and eétablishing/idea relationships. Perhaps the best way

) . _ . K
to begin tgfg discussion is to use a building or conétructing metaphor and

consider our young- compasers as members: of a guild for constructing meanings

\J

of texts and our classrooms as places whére' apprentices, journeymen and -
masters ar® learning and perfecting their skills so tﬁat tﬁey can become
authors and readers in charge of consdtruction ~- master buildérs of meaning.
Young éomposegs then can.bé authors or rea@etsr

Let us tgke alclose 106k at the title of th}s-text, "The Young Composers®

Sense of Craft for Reading and Writigg," beginning with the word Composing.

We can analyz the word by looking at the ﬁ;antng for each’ part. The er
> .

means one who, pose means puts or Rlaces and com means ﬁbgether; a composer
is one who puts or -places things (ideas or people, dne's'self,.qr 6thers) in

some kind of. an arrangement or alignment or relatfonchip. The'people put in

-

arrangement or relationships can be characters in a story or authors and

readers. The ideas put in an arrangement or relationéhip can be main points

. ~
-or ideas or subordinate points or ideas. Composing involves a social behavior

rl

component and a conceptual, ideational component, eacl component eqﬁally
impbrtant and interacting with the other.

Tere‘hre degrees of composing ability. Some composers do a better job

Py

than others -- some have mastered the craft, some haven't. A craft is a skill

! .
or technique that has been taught and learned. It is not magic or mystery.

8 Py . ,
A craftsman is a person considered an artist in regard to techknique, form,

3
. ¢ '
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. control of technique, form and relationshipsl Tﬁat means control over author-

" A composer craftsman has réached thé level of master builder,-- -thrbugh . et

and relationships -~ an artist is one who has control and who_1is in charge
»

of technique, form, and relacionships 50 that a work of art is the result.

Technique, form, and relﬁ;ionship have been defined as discovery of meaning

through control - control' learned, ‘not acquired'megically and mysteyiously”

reader and idea techniques and relationships. - SN
. ] LY . K J

Our gbal . as edugators is to turn out as many composer craftsmen as

possible. We want authors and readers who can be together, co-master builders

Y ]

in charge of text construction. To ‘do ;hat however, we' need to better under- '

. a4 R
4

stand the nature of the author-reader relationship: (for this has been an area

overlooked by both educators and researchers(:as dhil as the nature of idea ';%

relationships, making" goints and form. We need to demystify reading and R :%
writing by teaching the craft of composing - putting together authors, _ o

-

readers, and ideas in appropriaﬁe arrangments and relationships and becoming

aware of how far our young composers have progressed in learning their craft.

A recent study of third graders (Tierney, Crismore, Giacobbe, 1983) attempted

to discover ‘third graders' perceptions of the nature of the author-reader ;

and idea relationships and how many skills and techniqueé they had. The

g

findings indicate that we oftien underestimate how much young4g0mposers know

-

) .
about author/reader and idea relationships and how many skills they have, but '

.

depends on vhat their teachers know and can do as composers.
. I1. The Nature of Author/Reader Relationshibs

A. The Interpersonal Function of Language '
RN . /

Some of the questions teachers and researcuers can ask are "“To what extent
- ' - ' 7
are the actions or recactions of an author and a rcader dependent upon the role *

A
L}

\
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each.assumes in relation to one another in gcnerating, understanding, and

enjoying a wide range of texts' and "To what extent ire a' reader ] comprehension,

lnferencing and remembering effotts tied'to both the text messagﬁ,and its author

- . .

and to reader attitudes?" . ) Tl

. .
» v 0 - ) v "

The questions asked about authors and readers and vwritten language depend i

Ly ‘-_ on* how the ‘questioners view language; Psychologists view language as knowledge >
, “.and are interested in the conceptual, ideational aspect of language ~~ ideas* .

and content. But sociologists, anthropologists, and rhetoritians view language

i_ as behavior and are interested in the situational context, social ‘and inter-

Y

personal aspects of language. . ' ' . : .

e Halliday and Hasan have defined the interpersonal aspect as follows:

The interpersonal component is concerned with the soc‘al expressive
< % nt ~

and conative functions of Lpnguage, with expressing the speaker's

/
angle: his attitudes and ‘judgments, his .encoding of the role .

. ' relationships into the situation, and his motive in saying anything .
: . . .
‘at all. We can summarize these bprnying'that the ideational component
~ : _ , . '

represents the speaker in his role as observer, while the interpersonal
component represents the speaker in his role as intruder. (pp. 26-27) - ¢
. )

For sociolinguists and rhetoricians, thdn, language is a situated, communicative
‘ » N 3 ' Y
- . ‘
act,‘and learning from text requires a rhetorical, communicative framework that

L 4

includes author, reader/learner, text, and the world as components along with

their interactions.' Their belief is that if one element is altered, the other
welements will necessarily pe altered as well, thereby creatihg a new rhetorical
~ Y

situation, and, of course, a different'learning situation with JifFqrent effects .

on the learner depending on which element, if any, was dominant.

v
]
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The view presented here is that, all language, - including written school

]
labguage, is a rhetorical,-communicative act, 2 social interaction and that

AN L4 ve

-

authoring and reading ié a rhetorical situation, an interacfion between
\

_ author, reader/learner, text and the world. Authors' and readers' tasks are

. .

_poth complex, creative processes where meaning is made rather than transterred,

s h ®
ggod'meaning_--.making.and,communication depend on good strdctures (mutually -’

shared schemata for what a good structure is). " ' ' s

B. Structuring, PerSpectives, Roles, and the Author/Reader Relationship ¥

Reading and writing are Tecfproéal and mutuabgy reinforcing processes

because both involve the structuring of medning (Elkind, 1976). Both authprs.

N\

and readers structure ideas in form& such as pa agraphs, stories. and essays;
The puint of providing students with opportunities to’ structure ideas through '.1:5
! '

the writing ‘process according to Ribovich (1977) is” that readers get a firm

notiod of what idea structuring really is when they have to~do ic. They acquire
. ‘ ']

"and deveIop tchemata for idea. structuring, which they can transfer.from the !

LN * )

writing situation to the reading situation. With these\schemata; they can

LY ]
uncover the author's structure motre successfully or, in'case of guthor
disorganization or Jlack of structure, they can‘mentaily‘gegerate'their own

. \'\ . -

- [}

structure -and impose it on tHe text.. . ' : o . U T

Schema research has atteppted to explain how a person's.kﬂbuledge of ..
k3 .
the topic influences text comprehension and reeall. Tib clear findings have -
emerged from this work. First, readers recall more information when they take

-

on a particular perspective such as a burglar, wrestler or music expert .
> .

(Anderson, 1977; Anderson & Pichert, 1978) or when they have)a higher- degree o

of content knowledge (Voss, Vesonder, & Spi!lich, 1980). The second is that

.




.

'readers will make inferences cOnsistent with their perspective (0wens;foafoe,

'\used to show the guthot/reader the need for highlighting the topic and signaling

’I

:d ce . ¢

& Bowe . 19{9; Spiro, 1977, 1980). e . ..

‘4 . . -, .

: ' .
~Tne notio® of taking the persepctive of an expert, taking another's

.

point of view, 9r role . playing may help explain why those students who become
\ ’
experts at<\qmposing different genres and discourse types might comprehend

better. The skilled readnr uould take on:the role of the author, activating

.

‘schemata throughout the entire text. By taking the author*s perspective, the

reader would recognize auchor interition, tone, afd style, be more qensitive

- ’ 0 .

to both audience and situarion, and form intelligent hypothesesiabout structutes'

.

and content from minimal text cues. The reader who "becomes the author" as he-

’ v

or she reads will be sensitiwe. to the constraints and gpnventions oﬁ the
- . . . ’ ’ : \

various prose types and'to the variables that make‘a difference in' the effec-

tiveness of the message and'that particular prose type.
"Role" denotes from a point of view (as in ﬁto'assume a role") and
[} . Q . ' B ) . ’ v
activity ('as in "to play a role in a <drama')y, For better learning, authors °

B e

and readers need to assume ‘and play.complementary roles. Kroll (1977) sees

. . .
*

the seader and writer'as'complementary roles.' Based on Britbon's four-stage

model of writing, pre~writing and writing can be viewed as the writer's role;

reconsidering and editing can be seen as the reader s role. Both rbIes-can
. . L

be developed with exercises bgsed on -eading instruction. ° Sgannihg can be’

the subtopics with markers when writing. Teaching reading survey skills in
a . .
order to sece the. need for stating a thesis clearly and placing it :in the

appropriate position, can help writers write more readable.prose, and getting

.

. meaning from titles by skimhing can hetp writers create meaningful titles.

. “

-
-
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The notion of contract as it relates to the role of writerég the role '

L T . :
of readers, and the niture of reader-writer, relationships is discussed by

-
-

. . . T ’
Tierney and LaZansk} (1980).. Both readers and w. -a have-riéyts and

. s -
R . v - o

reSponsibilities£ in other words, qhey,héve a . ctual agreement, an .

. »
.. N . N . - -

agreement which defines the poles of each in relation .to the text. Tierney

.
L)
’ V) .

and Lazensky argue that whenever anm author or reader £ails to a?ide by the

terms of the.eon:ract, meantng.sufferel .A‘wr{ter has a responsibility to be

.

*
A

g sincere, 1nformat1Ve,'relevant, clear, and to esﬁqblish points of contact
. . . c e

- ' between. the commdnil'cat::lon and the reader"s experiences. He or she must
.. - P
f

.

'respect the audience and attend to 1t§~needs. ‘A reade: has responsih}lities,

. '-n" ” .t )
. . too. He 6r she must assume that a writer commun}gates for a_certadn purpese - T
s - :
T to a certain audience, 1mp1y1ng that “it /is 1mportant te consider for what and
. &

-, for whom a p/;ticular text is 1ntended. Although the author makes a contraqv

¢ ¢ *
L

with the reader and the reaqer makes a con;;act with the authot, this does’

. : < ’ . .,o o ) 3,;
mean both agree to the sdme terms. Each may have different purposes, but

F
i I . -'L

-

. - ‘ / D4
. a robust text cgn support wide audiences and diverse reader purposes: The %
' ? ’ _ . ', - - -k

~ ’

text, rather t earing meaning explicity, represents meﬁniﬂb or giveg clues .

. t6.meaning. The author must provide enough clues for the reader, and the
’ - <, » . , R
reader must appropriately use the author's clues. ) ' “
? In terms of schemata and structure, authors have a responsibility to,
' ‘e ‘ . . ) . . .
develop and elaborate schemata for the various text structures so they can .

23
(] . A
*

choose the appropriate. structure for the purpose of the text and the reader.

i

\Some structures are more appropriate than others for readers, depending on

the.reader's stage pf development. Psycholinguists have,found that some sentence '
[ ) . Y ) . )
contructions are more difficult for poor readers to process than others
N . : )

(Davisoq, 1981). ‘On the:discqg}se level, Meyer (1979) found that combaraﬁive/ R

) L
¢ .
L ]

L4
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contraat text sttucture was better comprehended and recalled than 2 list

18

structure for‘ninth graders. - Authors also have a responsibility to acquire
’ '

-

and fine-tune schema:a for structural cues -= the devices that signal‘fﬁe

ie ' - - 'structure to the reader. Poor readets need these sttuctural cues to uncover
Lo ot b . . . . ..

the author's structure and meaning (Marshsall & Glock, 1979)..,Readers,;Foo,

[y

. Jhave responsibilities for acquiring, selecting,'and‘méintaining across sen-

. ' “tences and text units thbse schemata for structure and structural clues that
. . ; ? P . . : .

\ L]

LA will help them Tompreheénd. - Authoré and readers must agree to a structural -

- contract for an €ffective author-reader fnteraction.
. L4

<9 Collins «and Gentner (1980) give an example of writers violating their

&

e e —wetiucturai-contract. One of .the most importdnt objectives in writing is

entiéingness, and suspense is often used- to aehieve this objective. Desiring

to meet the enticingness ob}ective, novice nyiters in science- attempt to keep

-’

A their readers in suspense in order to surprise them with the conclusion. Thuy

®¢

-
-

give an incorrect view in their introduction and their true view of the topic

hd ]

. in their conclusion. Most readers have expectations about the structurg of

scientifig articles, however, especially if they are also autnors, and do not

expect to see an incorrect view defended and thus are put off by the writing.

. P} .

. ' . Poor readers might accept the inporrect view as that of the writer and become ° . o

. confused. The use of suspense in’a scientific article is a violation of the

deo. . . :
augpor'p structural contract 3§ﬁ$§§5e reader,. ' )

L4 .
When-a reader imposes a styucture on a text different from the author's
structure, or reads informatfve texts for pleasure, he deprives the text of

-

its genre. Reading a pleasure text for the sake of information, for exampie;

’

turns it into a document (Ryan, 1979). Readers, like authors, may violate

. ~the author-reader contract for structure or purpose with serious consequences

. ‘ 2

R 1]
resylting for the author-reader relationship,




Researchers working out of a schema-theoretic tradition hava focused

g

. on the structyre of knowledge that must he analyzed. rsther than on the =~  * .

]

] experiences\the act of writing it, a. general inmpression of the ,whole. Ba:-lett £
: ' S : : t -

" what the experience of writing a short story, a play, a technicals description,

- in the consfructive process after noting that:his subjects' recalls were

! * )
textual, géstalt-like properties that can only be felt.(Spiro, 1980). When ' .

a writer engages in the act of composition, his experience of that act has

P .

diverse aspects. One aspect is the possibility of a verbal description of o

.
-~

the compsing process. Flower and Haye§ (1979) studied such descriptions
in their subjects' protocols. Verbal descriptiohs of theksct of'composing,

however, misSNthe "existential" aspect of the act, for they do not include

or' an argumentative essay feels like. Each genre, each text ‘type, has i;s.

‘own "texture," "color," "voice," or "flavor" that a writer feels whhn he 1 . N s

-

(1932) called these summary feelings "atbitudes"'and'gave them a central place

-

justifirations of their general impressions of the whole (their "attitudes"). %

‘

. It might ba ,~ssible that authors who have previously experienced various .

-~ 4

text types b&-feeling them will be better readers and.recallers of those same

‘ L4
text types. The possibility is hased on Spiro's/gﬁbposal-(l980) that these-
holisti} "'signatures" of past events precede and .facilitate comprehension

a eval of detailed information (this might be a definition essay, but

i .

it just doesn't feel right). If readers took on.the role of authors, they

could read more effitiently since the,summary feelings are single units or

. . ¢ I
chuvks, thought of all at the same .time and. rapidly, allowing for better use
. ‘ ’ A
of their limited precessing ability,
o
K .
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Efficiency could also result because, although it is not possible to. think

4

analy/ically about two things'at the same time, it may - bé’pqaaible to think

out one thing while simultaneously feeling several others. If the content
. .

of the texL required anal,eical thinking by the reader,.but the structure

3; the text did not because he had.experiehced the structure before as an

. . author, processing could occur more 2ffectively with the cognicive and affective

. schemata working in concert. - ) -
Untii teachers understand the nature of author/reader relationships,

.o they cannot plan the kinds of teaching and learning opportunities that they

. ~ ~-

I Y . ' * e
> B . ) .
_ / This is a:.necessary first step in developing the required control of technique,

and theirlsrudents'need in order to master craftsmen of constructing meaning.

< form, and. relationships. . A -
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